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        …to stay with his / her parents, unless it is harmful to the child 

     …not to be subjected to harsh, degrading and harmful punishments or  
        treatment 

     …to participate in groups or colleges, provided that it does not harm others 

     …to play and rest 
     …to freedom of expression 

     …to equal treatment (without any discrimination) 

…to refuse his / her education 

…to receive information at his judgment 
…to choose his religion and beliefs 

…to privacy 

In recent years an effort has been made by the Greek State to ensure that 

the rights of the child are taught in Greek schools, both in terms of both 

knowledge and practice. However, the lack of adequate democratic 

governance in schools limits the possibilities for the development of 

education to children's rights and democratic values in general. 

From the results of our research it appears that school principals are not 

sufficiently aware of the rights of the child or sometimes ignore their 

existence, resulting in a practical problem in promoting the rights of the 

child in the Greek school. Moreover, such an attitude poses significant 

difficulties in promoting the goals of the United Nations Children's Rights 

Agency. On the other hand, the collaboration of the school principal with 

teachers in order to disseminate and promote the rights of the child in the 

school environment is low, without much effort in this direction, especially 

from the point of view of the principals. Therefore, there is a need to 

strengthen the democratic profile of the principals so that they can exercise 

a democratic school governance able to promote the democratic and 

human rights of the child at school. 

K owledge a out the “rights of the hild” 

The s hool pri ipal as a pro oter of  hildre ’s rights 

Collaboration with teachers on 
issues that concern: 

The delinquent or inappropriate 
behavior of students 

The protection of psychosomatic 
integrity of students 

The student’s  entertainment  

Actions as school principals 

Collaboration with student’s 
councils to inform them about the 
"rights of the child“ 

Collaboration with teachers to 
provide the students with 
knowledge of the “rights of the 
child“, through their lessons 
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Demographic data 

Link 1: Gender chart Link 2: School area chart 

Link 3: Related bar-chart 

Link 4: Related bar-chart 

Link 5: Related bar-chart 

The term "school leadership" is part of the wider concept of "school 

governance“ (Halász, 2003) which includes both value and organizational 

aspects. In particular, the term "democratic school governance" refers to 

school principals promoting democratic public morality, notably through 

the learning and dissemination of the democratic values and human rights 

of students and teachers (Woods, 2005). Through this learning process, it 

is possible to transform pedagogical relations between teachers, parents 

and students, shaping the appropriate climate in the school unit, and 

effectively promoting the rights of both adult learners and students – 

children (Telford, 1996). Such a form of education, which promotes both 

democracy and human rights, and especially those of the child in the 

school community, can be developed with the contribution of a 

collaborative school governance model in which the principal enables the 

child-student to participate in the decision-making process, mainly 

through the expression of his views (Osler & Starkey, 2010). 

The collaborative governance model is a form of democratic school 

governance with features of school leadership, which differs from 

traditional school governance in that the principal has a democratic 

mentality and a democratic culture that promotes them in practice. This 

kind of leadership is in contradiction with the autocratic leadership that 

the State itself often promotes (Jenlink, 2009). One of the most well-

known models of this kind of democratic leadership was developed by 

Chrislip and Larson, the main feature of which is the collaboration of the 

members of the educational organization with the principal and the  

participative-democratic decision-making. When collaborative leadership 

operates in a school unit, the school's viability is widened, controversial 

phenomena are minimized, the interest and active participation of teachers 

and students in coping with common problems is increased, and the ability 

to solve medial conflicts is obvious. First of all, collaborative school 

leadership creates networks, promotes rules and trust between teachers 

and students, and increase the degree of communication and collaboration 

between them (Harris, 2014). It develops a sense of belonging and 

collectivity, a sense of respect and friendship, and a sense of self-esteem 

and personal fulfillment. In such a context, school leadership as a 

mediating principle and acting pedagogical power make it easier for 

teachers and students to work through planned activities, resolve 

problems, create visions and decide critically, so as to respect the rights of 

all and to enhance individual and collective welfare. At the same time, 

collaborative school leadership favors the development of solidarity, 

tolerance and equality between students and teachers by cultivating 

democratic principles based on political equality and children's rights 

(Chrislip, 2002: xiv-xv, 36). 

In order to implement our research, we will use the survey method using a 

structured questionnaire filled in on site. The use of the questionnaire is 

necessary because it is a clear, unequivocal research tool that can be 

handled in a uniform manner. Since the participation of the principals is 

voluntary, the questionnaire can stimulate their interest, encourage their 

cooperation and draw responses as close as possible to what they really 

believe or think. With a questionnaire to be given to a representative 

sample of 35 high school and lyceum principals, the following variables 

will be investigated: a) the level of knowledge of principals and on issues 

related to children's rights, b) the means and the manner of informing the 

principals of the rights of the child, c) the degree of activation of the 

principals in the field of children's rights, and d) if there is a difference of 

all above in relation to the gender of the principals. It is worth mentioning 

that we applied 5 Likert scale to the questionnaires so that we can better 

capture the answers given by the survey subjects. The information 

gathered with the questionnaires was passed to a SPSS statistical software 

database (DeVellis, 2003) 
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